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Traditional assessment refers to evaluations that primarily utilize pencil-and-paper tests. These
assessments typically require students to read or listen to a passage and then respond to questions
about it, or to select or generate the correct grammatical structure or vocabulary word, often
assessing specific skills. Traditional assessments, which are the standard methods of testing, usually
result in a written format, such as quizzes, exams, or research papers.

Traditional assessment is also referred to as standardized testing and often includes several types of
questions—true/false, multiple-choice, matching, short answers, fill-in-the-blank, and essays. It can
be described as evaluations that comprise both standardized tests and classroom achievement
assessments with a predominance of closed-ended questions like true/false, multiple choice, and
fill-in-the-blank (Belle, 1999).

Measuring student success through traditional methods generally focuses predominantly on the
outcomes, rather than the educational process; therefore, there is an emphasis on short-answer tests
and written or oral examinations. Consequently, Kihc et al. (2012, p.122) noted that “assessment
and evaluation within a constructivist learning approach is part of the educational process and
occurs at all significant points, not just at the beginning and the end of learning.”

2. Categories of Traditional Assessment
a) Multiple-Choice

Davis (2009) notes that multiple-choice questions can effectively assess both basic knowledge and
more complex ideas. Since these questions can be answered quickly, they allow for the evaluation
of many topics within a single-hour exam. Additionally, such items can be easily and reliably
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scored. However, crafting high-quality multiple-choice questions can be challenging and requires
guidelines to avoid issues such as misleading answer choices.

b) Essay

Essays are a common type of assessment, particularly used in writing classes. Furthermore, Rust
(2002, p.3) points out that two risks associated with essays are the potential for plagiarism and the
excessive importance placed on aspects such as writing style, handwriting, and notably, in language
classes, the focus on grammar of the target language.

c) True-False Tests

Another category of traditional assessment is true-false tests. These tests tend to be less reliable than
other forms of assessment, as random guessing can yield a correct answer approximately half the
time. A variant of this test format involves adding an “explain” column, where students can provide
one or two sentences justifying their answer. This adjustment transforms the questions from a
strictly formal nature.

d) Matching Tests

The matching format serves as an effective method for assessing students’ understanding of
relationships between words and definitions, historical events and their dates, categories and
examples, among others.

e) Short-Answer Questions

Depending on the goals of the assessment, short-answer questions can require responses of one or
two sentences or a more extended paragraph. Although short-answer tests are generally simpler to
develop, they take more time to evaluate compared to multiple-choice tests. They also provide a
limited opportunity to gauge how well students articulate their thoughts, although they are not as
effective as longer essays for this purpose.

3. The Usage of Traditional Assessment

Generally, Frank (2012, p. 3) states that traditional assessment is “the most prevalent method for
gauging achievement and proficiency in language learning.” Although there is an increasing trend
towards alternative assessment methods, most educators still rely on this conventional approach.
Even educators who excel in the classroom may require assistance in developing dependable test
items. Standardized assessments compel educators to focus solely on those subjects included in the
tests.

As a result, they dominate and shape the entire curriculum. At the educational level, they influence
the teaching methodologies employed by instructors, leading them to adopt various exam
preparation techniques, often at the expense of other instructional activities. Additionally, these tests
gradually transform teaching tools into mere replicas of the final exam papers. They also encourage
students to utilize surface-level learning approaches instead of more in-depth ones (Bailey, 1999;
Newstead & Findlay, 1997; Shepard, 1991; Wall, 1996 as cited in Nasab, 2015).

4. The Issue with Traditional Assessment

The challenges associated with traditional assessment continue to concern teachers and lecturers
today, despite this assessment type being the most commonly used for evaluating students. For
example, the incorporation of multiple-choice tests into educational systems has faced criticism for
failing to align with the objectives of higher education. Consequently, students often do not receive
a complete, authentic experience from these assessments; this type of test may appear simple, yet
many student remarks regarding assessments focus on the usefulness of feedback and comments on
their work, which frequently do not meet their expectations (Mikre, 2010, p.106).
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Typically, in traditional selected-response assessments, students are not required to produce any
language. Thus, these tests are primarily utilized to evaluate receptive skills. They offer several
benefits, including quick administration and scoring. Furthermore, scoring is relatively objective.
However, the construction of high-quality tests is challenging, and these tests fail to assess students'
productive language skills.

Mathies (2000) as cited in Nasab (2015) also highlights that traditional assessment emphasizes tests
designed to demonstrate students' educational abilities. Research has highlighted the inability of
traditional tests to capture the multi-dimensional aspects of students' learning. There is now a shift
towards authentic assessment, concentrating on the need for holistic approaches to evaluate
students' performances in an educational context. A criterion-based standard is another element that
differentiates the two assessment types.

In contrast to traditional assessment, which compares students' performances against each other,
criterion-referenced assessment evaluates students' performances against established standards
(Tanner, 2001, as cited in Nasab, 2015). Authentic assessment extends well beyond rote
memorization and encourages students to engage in tasks that involve some level of problem-
solving. Authentic assessment proposes a variety of engaging tasks for students in either real-world
situations or simulations of real-world scenarios.

D. Alternative Assessment
1. Definition of Alternative Assessment

Per Janisch et al. (2002, p.221), alternative assessment occurs within the classroom, where
educators select the measures they employ, drawing from a constructivist perspective on learning
that highlights the influence of the student, the material, and the context on educational outcomes.
The term alternative assessment can also denote “almost” any assessment that differs from
standardized testing (Brawley, 2009, p. 1).

In essence, alternative assessments represent any evaluation practices or tools that deviate from
conventional methods, particularly in comparison to traditional paper-and-pencil tests (Custer, n.d.).
The term alternative assessment encompasses a wide range of substitutes for standardized
evaluations.

Given the nature of proficiency-oriented language education, a diverse array of assessment options
is necessary to reflect the various instructional strategies applied in the classroom. Categories such
as authentic assessment, performance-based evaluation, and portfolios fall under this umbrella.
Alternative assessment gained popularity as the implications of testing on curriculum and
instruction were recognized (Dietel et al., 1991 as cited in Nasab, 2015).

Moreover, Nasab (2015) references Lew & Eckes (1995), indicating that alternative assessment
introduces innovative ways to engage and motivate learners to delve into and understand various
aspects of themselves and their surroundings. Learning scientists argue that while it is
straightforward to test recall of subject matter, evaluating critical thinking and creativity presents
challenges. They assert that the emphasis should be on the long-term retention of knowledge and its
application. Alternative assessment provides educators the opportunity to identify their students'
strengths and weaknesses across different scenarios.

2. Types of Alternative Assessment
a) Computer-Based Test

Computer-Assisted Assessment serves as a quick and effective means to deliver immediate
feedback to learners and reduces the time required for instructor grading. This type of assessment
aids students in determining whether they have absorbed the material that the educator intended to
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impart. Computer-Assisted Assessment is a broad category that encompasses the use of computers
in evaluating student learning.

Other variations include Computer-Aided Assessment, Computerized Assessment, Computer-Based
Assessment (CBA), and Computer-Based Testing. Online Computer-Based Assessment has been
available for a considerable time using formats like Multiple Choice Questions (MCQs). Computer-
Based Assessment is “typically executed directly on a computer, while Computer-Assisted
Assessment supports or manages the assessment procedure” (O’Farrel, p. 14).

b) Portfolio

The portfolio assignment also has the beneficial aspect of being a genuine learning experience in
itself. Depending on the educational setting and task requirements, portfolios can manifest as
electronic texts, digital recordings, artistic works, clinical journals, or various other suitable media
formats (Lombardi, 2008). O’Farrel notes that a compilation of evidence related to individual
competencies, particularly in relation to learning standards, and samples of student work for
portfolio assignments typically encompass tasks like projects, journals, exams, papers,
presentations, and videos of speeches and performances. In other words, portfolio assignments as an
integral part of formative assessment underscore the importance of knowledge construction for the
final product through appropriate mechanisms.

Portfolios offer benefits in that they not only provide a genuine experience but also simulate
processes that necessitate problem-solving strategies. This method of assessment demands increased
responsibility from students and greater dedication from teachers (Bailey, 1998, as cited in Nasab,
2015).

c) Project

On the other hand, Dikli (2003) emphasizes that projects can be developed either individually or in
groups. They can feature authenticity and concepts related to real life, as well as draw upon the
learners' prior experiences. Any method that showcases what students know about a specific
subject, including the development of plans, artwork, research proposals, and multimedia
presentations, is considered a project. They can take various forms, such as multimedia
presentations, role-playing, and written reports.

3. The Usage of Alternative Assessment

Alternative assessment has become an essential aspect of the evaluation system and offers fresh
experiences for both teachers as assessors and students as test takers. In recent years, considerable
attention has been given to alternative assessment methods. Whether we aim to incorporate student
portfolios or web-based evaluations into our curricula, our primary focus should always be on
collecting information that accurately reflects how well our students have grasped what we intended
to teach them (Norris, 2000, as cited in Nasab, 2015).

Alternative assessment provides teachers with the means to document the successes or
shortcomings of a curriculum, which aids in creating a better framework for organizing learners'
achievements. Furthermore, several advantages are associated with this approach (Nasab, 173).
Among its benefits are:

1. Assessing both the learning process and the outcome, along with other significant learning
behaviors.

2. Evaluating and analyzing instructional methods.
Generating meaningful results for various stakeholders.
4. Establishing connections to cognitive psychology and related fields.
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5. Promoting a collaborative learning environment.
6. Supporting students' psychological needs.

7. Encouraging independent learning.

4. The Problem on Alternative Assessment

Several issues have been raised regarding certain aspects of alternative assessment. First, it is
contended that this type of assessment is more time-intensive and expensive for teachers who need
to conduct thorough analyses of the tests to provide accurate feedback to students. Secondly,
teachers must possess the necessary skills to effectively implement various alternative assessment
methods (Brindley, 2001; Clark & Gipps, 2000; as cited in Nasab, 2015). Thirdly, learners require
substantial guidance and supervision, which is often lacking when they are used to traditional
assessment practices. Fourthly, this assessment style faces criticism regarding the psychometric
aspects of validity, reliability, and practicality (Brown & Hudson, 1998, as cited in Nasab, 2015).

Above all, practitioners express concerns about the feasibility of genuinely applying this type of
assessment in large classrooms. Authentic assessment is primarily realized in the contrast between
production versus reproduction. It does not regard assessment as an end in itself but rather as a
process that holds significance for the learner (Worthen, 1993, as cited in Nasab, 2015). In other
words, authentic assessment becomes meaningless without appropriate attention to the learning
process. Authentic assessment tools come in various forms such as: a) portfolios, b) group efforts,
c) role-playing, d) reflective journals, and e) concept maps. Authentic assessment provides a
measure of academic progress that is evaluated over time to capture the depth of student learning
(Morris, 2001, as cited in Nasab 2015).
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