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Abstract:

Task-Based Language Teaching (TBLT) has become a pivotal instructional approach in modern
language pedagogy, grounded in the communicative paradigm and emphasizing real-life tasks over
traditional memorization. For B2-level learners of German and French in higher education,
developing communicative competence and learner autonomy is essential, especially in contexts
demanding contextual fluency and motivation. TBLT’s alignment with these needs has garnered
growing scholarly and pedagogical interest. Despite growing empirical support, there is limited
research specific to the effectiveness of TBLT in tertiary German and French language programs,
especially in non-Western contexts, creating a need for focused analysis. This study investigates
the impact of TBLT on speaking proficiency, motivation, and learner autonomy among B2-level
students of German and French, while also evaluating factors influencing its implementation. The
findings confirm that TBLT significantly improves fluency, accuracy, and confidence. It promotes
motivation and autonomy through authentic, relevant tasks and supports critical thinking and
collaboration. Nonetheless, success depends on teacher training, curriculum integration, and
institutional flexibility. This research synthesizes diverse empirical insights to offer a
contextualized application of TBLT for B2-level learners in multilingual settings, with particular
focus on German and French instruction. The study underscores the necessity of systemic support—
through teacher preparation and institutional alignment—to fully harness the benefits of TBLT. It
recommends long-term studies and scalable models for broader integration in language education
systems.
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Introduction

In the evolving landscape of language education, Task-Based Language Teaching (TBLT) has
garnered attention for its learner-centered approach that prioritizes real-world communication over
rote memorization[1]. Rooted in the principles of Communicative Language Teaching, TBLT
focuses on engaging learners in meaningful tasks that mirror authentic language use. This
pedagogical shift is particularly pertinent for B2-level learners of German and French, who require
opportunities to refine their language skills in contextually rich environments[2]. This study
examines the implementation of TBLT in teaching German and French at the tertiary level,
analyzing its impact on learners' communicative competence, motivation, and autonomy|3].

In contemporary language education, Task-Based Language Teaching (TBLT) has emerged as a
dynamic and learner-centered approach that emphasizes real-life communication and authentic
language use over traditional grammar-focused instruction[4]. Rooted in Communicative Language
Teaching principles, TBLT engages learners through meaningful tasks that mirror real-world
interactions, making it particularly effective for B2-level students of German and French. These
learners, situated at an upper-intermediate stage, benefit from instructional practices that cultivate
fluency, confidence, and critical thinking[5]. As global language classrooms increasingly adopt
pedagogical innovations, the integration of TBLT offers a promising path for enhancing
communicative competence and learner autonomy. This study explores the implementation of
TBLT in higher education settings, focusing on its impact on speaking proficiency, learner
motivation, and institutional challenges. By drawing on empirical research and practical
applications, the investigation provides insights into how TBLT can be effectively utilized to meet
the evolving demands of foreign language instruction in multilingual academic contexts[6].

Methods

This qualitative study synthesizes findings from recent empirical research on TBLT, focusing on its
application in German and French language instruction. Data were collected through a
comprehensive review of peer-reviewed journals, educational reports, and case studies published
between 2020 and 2025. The selection criteria emphasized studies that explored TBLT's
effectiveness in enhancing speaking skills, learner motivation, and autonomy among B2-level
learners in higher education settings [7].

The present study adopts a qualitative approach to evaluate the impact of Task-Based Language
Teaching (TBLT) on B2-level German and French learners. It draws upon an extensive review of
empirical research, peer-reviewed journal articles, educational reports, and recent case studies
published between 2020 and 2025[8]. The methodology centers on identifying pedagogical
outcomes related to communicative competence, learner motivation, and autonomy within higher
education contexts. Selection criteria emphasized studies focused on the implementation of TBLT
in language instruction for intermediate learners, with particular attention to speaking proficiency
and learner engagement[9]. Key sources include works by Xie and Lan, Sanako , and Mudinillah et
al. , providing a robust evidence base. The qualitative synthesis allowed for a comparative analysis
of pedagogical strategies and institutional practices, enabling the identification of factors that
support or hinder successful TBLT application. This approach facilitated a comprehensive
understanding of how TBLT functions in real-world academic settings[10].

Results

The analysis reveals that TBLT significantly enhances learners' speaking proficiency by providing
opportunities for authentic language use. For instance, a study by Xie and Lan demonstrated that
TBLT improved fluency, accuracy, and confidence among English as a Foreign Language (EFL)
learners, findings that are transferable to German and French language contexts. Similarly, research
conducted in Uzbekistan indicated that TBLT effectively elevated students' language proficiency
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levels, with a notable percentage achieving B2 proficiency through task-based instruction.

Moreover, TBLT fosters learner motivation and autonomy by engaging students in tasks that are
relevant and meaningful[11]. According to Sanako, TBLT encourages active learning and
collaboration, leading to increased learner engagement and confidence. The approach also promotes
critical thinking and problem-solving skills, as learners navigate tasks that require decision-making
and reflection [12].

However, the successful implementation of TBLT is influenced by several factors. Teacher
preparedness and training are critical, as educators must be adept at designing and facilitating task-
based activities. Institutional support and curriculum alignment also play pivotal roles in integrating
TBLT effectively into language programs.

Discussion

The findings underscore the potential of TBLT to transform language instruction by aligning
classroom activities with real-life communication needs[13]. For B2-level learners of German and
French, TBLT offers a platform to practice language in context, thereby enhancing their
communicative competence. The approach's emphasis on learner autonomy and motivation aligns
with contemporary educational goals that prioritize student-centered learning.

Nevertheless, challenges persist in the widespread adoption of TBLT. Educators require
comprehensive training to design effective tasks and assess learner performance accurately.
Additionally, institutional constraints, such as rigid curricula and standardized testing, may hinder the
flexibility needed for TBLT implementation [14]. Addressing these challenges necessitates a
concerted effort from educators, administrators, and policymakers to create supportive environments
for task-based instruction[15].

Conclusion

Task-Based Language Teaching presents a promising avenue for enhancing communicative
competence among B2-level learners of German and French. By centering instruction around
authentic tasks, TBLT not only improves speaking proficiency but also fosters learner motivation and
autonomy. To maximize its benefits, concerted efforts are required to equip educators with the
necessary skills and to align institutional frameworks with task-based methodologies. Future research
should explore longitudinal impacts of TBLT and develop strategies for its effective integration across
diverse educational contexts.

In conclusion, Task-Based Language Teaching proves to be an effective pedagogical approach for
enhancing communicative competence among B2-level German and French learners. By engaging
students in authentic, context-driven tasks, TBLT not only improves speaking proficiency but also
significantly boosts learner motivation and autonomy. The integration of real-world communication
scenarios into classroom instruction enables learners to develop critical thinking, collaboration, and
problem-solving skills. However, the successful application of TBLT relies heavily on well-trained
educators, curriculum flexibility, and institutional support. Without these components, the approach
risks being implemented superficially, diminishing its transformative potential. This study highlights
the necessity of aligning language instruction methods with the dynamic needs of learners in higher
education. Further research should examine long-term outcomes and best practices for integrating
TBLT into diverse linguistic and cultural contexts, ensuring that language education evolves to meet
the demands of globalized, communicative competence-driven learning environments.
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